HENS I EBMREEIFRT R LFRBBRAZRIAN ? 1

R I S ES TR E (2024) T gcpm sl g 24 F 2 e H R HHE
YR 2ZH/AE? p FAagEEFE 5=2+- %> %-%F 1-29-

KEFFIHF o B4 At HHE YR

<l
N1
)
3l
|4
Y
T
/\~
N
ﬁ‘g
&
_‘Id’
=)
N

Covid-19 Z B ¥ R 5 &7 h&xr 29 5 M2EEHtwmaie v 0
TR HE B AR g e H R F B E A R BN R
S AL AHFEHRFIEREL AR SR AR EV R e HEF L
AR N B AR R B L@‘*’ﬁﬁa&ﬂmmz S TR B - P
AR E 4 o LREFF S EE KRR ES B T gmzw p g AT R
PR HE AR S REFES Bl B EH"”?IE-?IEW e R S R I S
o BERAEASATEIR el ) s R THEHR | MlaK
FRR AL IR NFAAKE 25 E T i 2k B8 F BIdag i (52 chfgfr
2 B ANFERRRET SH N DEE TR

?{rm
ol

MAER DBV 5 R R Y AR YA HE R G A

AR ATE o R 48 ¢ cindywu@ouk.edu.tw
2023/03/12 # 45 5 2023/07/11 13 37 ; 2023/09/30 4% -



2 EMEEER F=1—% F5—H

Hsueh, C.Y., Wu, H.Y., & Li, Y.W. (2024). Does teacher guidance help students
improve learning engagement in asynchronous online discussions? Journal of
Information Management, 31(1), 1-29.

Does Teacher Guidance Help Students Improve
Learning Engagement in Asynchronous Online

Discussions?

Chao-Yi Hsueh

Department of Industrial and Business Management, Open University of Kaohsiung

Hsin-Ying Wu *
Department of Technology Management, Open University of Kaohsiung

Yu-Wen Li

Department of Information Management, National Pingtung University

Abstract

The Covid-19 pandemic has led to the widespread adoption of digital learning in
the education sector. Asynchronous discussions, in particular, seem to overcome the
temporal and spatial limitations inherent in traditional classroom discussions. However,
the actual benefits largely hinge on the degree of student participation and the quality
of the content of discussions. This research delves into the influence of teacher guidance
on students' engagement in asynchronous online discussions, encompassing behavioral,
cognitive, and emotional engagement. Utilizing a quasi-experimental approach,
students enrolled in the same course for two consecutive semesters enrolled in the same
course were divided into two groups: one with teacher guidance and the other, without.
The method of both qualitative content analysis and quantitative survey methodologies
were employed to discern the disparities between the two cohorts. Findings indicate
that when teachers provided guidance in asynchronous online discussions, there was a
notable enhancement in students’ “behavioral” and “cognitive engagement.” However,
"emotional engagement" remained unaffected. This study further proposes guiding
strategies for course instruction, serving as a reference for educators keen on adopting
similar methodologies. It also offers insights for industry professionals aiming to refine
the features of online educational platforms.
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https://www.youtube.com/watch?v=AWHrGz2jSto&t=30s
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Fig e Y AT EBA LA ERIA DR EA P
BT A A bR AT

(Do % B IE™ = $32(3 4216 50 F)d s it & 0 § Bl 4 058 » & ixen
oS R SONE TR N T S

QM EI EMP w - jp= &ty TEETAT 2 30,0000 5 A K 2 &
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FPpb e B - o AV RS EAniArior 2 R B 5 il ~ T A i
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2R 8% 598 ﬁ-‘u?ﬁ«@ FoinT Pk g 0 g 3l HenF 2 7L S
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- kS BEEF AR F AT REEFI AT T EF R
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SRR F A BEFRF Kol dlEop B55300.050 o A ik
% FHE AR Lt F otk & £ hif 2 (Elliott & Woodward 2007)°
BFEFH2HEIAtR D BEETRFFIEEDE IR L FF KT
£ 51 8 e 4] 2 (Muwithout facilitation = 2.69 VS. Muith facilitation = 4.36, t = —3.28, p = 0.002
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FlPt AL g - BB FOREFIEDE L W BREFIIEDE L 5 AR
N BT R ’.sg.i%q—\a\,éﬁo
CREFIEHE S R RS
2L 31, .%‘?4?&?,@1‘m%19’<d%£ﬂ”9.‘ﬁkﬁ AT NENUAR L
#o AT E P B R GRS E R TG 2 AR AR
Sl 8o m A RARRE D X AR R A EaLAv e S SR R 4
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Moo - dxm 3 o Kappa B A3-1 ~1 22/ > st 308 0 F F fxdFandsd e
iﬁ"ii“'l 06~08iﬁ7@5€?5'\?5¢&ﬂ\4§:ﬁ° Fe06 11T P EZRMABARL
Wk - THB 2 F L PR @®2 L £ %- = (Trochim & Donnelly 2006 ) -
AFETHEEE L ANk P A R 5 R OE R RE L KT TR 4
BoHE 2 adm®e 98 & apb2 p %o Ry 'gs— £ 3 s 7122 8 (7 S kB
BEFEEA LT RTA A R YT L A3 AR AT P BT M
Mended » 184 - R 283 %% Zheng (2015)¥ Xuetal. (2020)2. 1%/ »
m\ﬁrbfng«%%m% 2 SR EHATR L P RS
FoFFEPE Ad A A A REESIE A S AR TR AL LA
Fﬁ?mF\ FH G309 0 RIRITEL AT L R TE S B AR £H
REFRARL > BFEHEY - 2% Ki\?@dmwﬁﬁk B 5% SPSS ¥
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PIEE~ » B4 12 2) 0 5 BB P8 4 ORIRE= » (743 & > T3a- Rlpk= #
48 & o @ fiEF G 5 Fip- flzvéi?é«v v b I SI/3 T sEA] 0 @ E
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BRHE G A e T B R B AR KT ) e
P~ B F B 0 ET & 51 2 (Muithout facilitation = 4.05 vS. Muith facilitation = 5.52, t = -4.82,
p=0.000<0.05) ° g% FET AT F N5 - B BRI S 2 g & ﬁfun\;;u '3 R
BF 5l e 4 g*F Voo SRR s e en B 4 SU- Q- 32 £ R 17 SV S

CREFSIERE L FR R TR %

PR RE G R ELT ERERADERE R A AR B LR ki
FRIE R EREP oo £ 4 T Likert 7 B2 B o AT i ¥ R
Fr ) B4 G4 451 > Cronbach’salpha % #c s 0.906 > B L& £ 5 4§ 7
BN R R ERIBESEET > KFG I FeaRE r THE A L 428 8
£5 052 KPR FehToma i 41 FEL L 051 nTHELHKF
FilFenE s FRK LB A Fleame

hSREEEp, BV EARE  E-HEFA LR PRI BEF R

2K BF L P Muithout facilitation = 4.10 vS. Muith facilitation = 4.28, t = —1.23, p =
0.227 > 0.05) > = Fpt > A Y h% =B BE > FOREF I EF A €50 & KEF

Sl8 e 4 4 B R 0 B ak:moié*ﬁ TR A F i egd AwE
e % kg p B%’*K%M mE sl a3 eI B ARHE AL ERAEST A
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2R HRIHBTHTEY R AFFTHR

FEF &R ) RKEF G S (R &)

teade T HREZ HKAEk TioE BEL
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FRATH N 26 4.05 0.13 22 5.52 1.31

TN 26 4.10 0.51 22 4.28 0.52
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4 Kehg o 2B AT g 55 48 I (Hsieh & Tsai 2012; Heilporn et al. 2021; Al-
Obaydi et al. 2023; Sen & Banerjee 2023) - & ¢ d 2 A the L * kg5 K
PRy sl e 3 a0 2h e b M dmEARY T IOk (7 5 K0 ) ALK
¥R o RRES DE S R EL RSP G & P L 5 ey
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it Flm ERE A R R - H T 4}3 EEA4 NIRRT SR ’%ﬁ;'\é" iV
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7 §4 WEFMAPM Y BEIER NG ESS/T) A3 EA v BB LK H S
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e T2p ¥R, -

Bandura(1997):% % ° p 2\t (self-efficacy) ¥ i 4 A2 4 (B 8w v 2. - T F_
Minde e 2 o ALY > K sl E e il E S N guEv U R g2

S i 4 oo iea ¥ Y B LA HKBERS 0§ 3 L § s
3% g j9 3k

M 1245 Dwivedietal. 2019)F7 7 > H 4r KEFfoF 4 Aipeps b
28 4 dmniodt o~ ok § TRER -
() REFSIRaF I R

AFREHE D a o ANF I KEFIEE R BT 2 DR K (b4
Blasco-Arcas et al. 2013; Kuo et al. 2014; Martin & Rimm-Kaufman 2015) » & &2
;,j S A AR E O F R A AT Y o3I Ié,é-ﬁ KR gl N

TEPREAIR -RFV AT S EF AL AN T AR AT REY
1B {7 ()4 ¢ Skinner & Belmont 1993; Skinner, Kindermann, & Furrer 2009) > AR
TAOREREY > T ILEN g ABDE Y FE (G Y St s gl o)
g BREF) R e R EREF P o bl -vu?f?%‘i’ P FEF AR A
3k R Bk DR AE S N T L] S bk ﬂfr';%?fﬂ§4 S
MR LB BE LS b) ABEETHE LR 1S
Ao B PREFLIEFFELTVFEE - PRLZT 8 AT H LA FRERK
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SRR o e I - BEWLP S Fg;(gﬁ.—r&\ | ek o Festinger (1962) o4 3
BAHFRD O FAPPLAEFLZ I -RF A2 - ACEAFTUBFEY
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g R AT R AL AR o

s AFLE ”%rvﬁdr B SARPE > LA AR g iR 8 i L
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BLERF] A EE S KR EERF DL REA B L B AP
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At BRI HAHEFP T KT BRSSP RS S TR o
A A RF T S R R BONREF NG sk o R FTE Y REF &
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2010)° & ¥~ G > BR AT EERFALL A B P i 4 Tard A
& 1% (Deci & Ryan 2008) -

ATIL 0 BEF R R T B e g ¢ w4 2 e BEp R NG AL B
BEEFY PRt RET L B F 2L F R £4# @ ¥ | (vanLeeuwen &
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KR Tegx  AFI R TR Y AP AR} R
-~ FEAGDE  RFKF R T RE 2 B2 0L 40 = o BRAE N - 152
ZHREFELEN T2 E BR BRI O NeF o T TEEY B E 4 R
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KEF P T3 518 N TESIE | 59772 p2vh s oo 32 b 3kp 72328 &
?—ﬁ’ﬁf; AP AT E T AFREFLAL ALY - 3 N T E
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